The Al-Era Educator

Exercising professional judgement in an age of infinite generation.

4

LAy

Anusha Ramanathan \ ‘
Assistant Professor - l (

Centre of Excellence in Teacher Educatlon (CETE)
School of Education (SoE) ,

Tata Institute of Social Science (TISS) ; :
/‘ [
- | E
: Q& l '
A f
,&-\ 1 o
i . J 5

Al can generate. Teachers must judge.

A Gemint Notebook



Lesson

Worksheet
Plan

If Al can
instantly
produce all four...

who is the
competent
teacher now?

Explanation Feedback

The question is no longer merely ‘Can the teacher use Al?’ It is:

‘Can the teacher exercise educational judgement in a world with Al?’

Al can generate. Teachers must judge.
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Al changes the competence equation.

Example: This presentation is generated using Al. What is my role in this presentation?

Conventional Framing > Al-Age Competence

Find information

Create resources Curate, adapt and verify
Explain Diagnose what explanation is needed

Give feedback Decide what feedback will move learning

Judge information

Plan lessons Make pedagogical choices

Use technology Decide when technology adds value

Know learners Design responsively for learner differences

Assess products Seek evidence of thinking and learning

Al can generate. Teachers must judge.
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“Al does not know this child merely
because it knows a lot about children.”

1. Easier passage] (Vocabulary? Background knowledge?
' ?
2. Vocabulary ] Reading fluency Language?
support Wh o S
|s each Attention
Bt aCe 3. Hindi/Marathi || (@) y
earners cannot

L =1 learner struggling?

comprehension : : i :
qﬂestion. 4. Audio version | _ Filter Attention? ~ Conceptual understanding?
Confidence?)
5. Hints ]
6. Three levels ] . Core Insight Box |
of questions Personalisation is not the same as knowing the learner.

Al generates multiple pathways. The teacher decides

which pathway, for whom, when and why.

Al can generate. Teachers must judge.



The engine suggests. The professional decides.

WHAT?

(Curricular/content
judgement)

WHY?
(Purpose, HOW?
competency, (Pedagogical
relevance) judgement)

“_ﬁ

Suggestion — not decision

Which learning outcome does
this serve?

Is this right for these learners?

What prior knowledge does it
assume?

Is this culturally/contextually
appropriate?

What will students actually think
during the activity?

What evidence of learning will it
generate?

Al can generate. Teachers must judge.



The Teacher Decision-Making Framework.

PAUSE before using Al.
Purpose: Agency: Understanding Scrutiny: Evidence:
What are Whose the learner: What must What evidence
students thinking is this For whom is this teacher/student will show that
meant to task meant to appropriate? verify or learning
learn? develop? question? occurred?
Al-

generated [P [A] [U] [S] [E]

Al can generate. Teachers must judge.



Who says this?

What assumptions What is the
are being made? RN P evidence?
N o
How do you know?
Can |l verify it S What might
elsewhere? be missing?
Is another Our students must learn ’
explanation not only to prompt Al, |
possible? but also to question Al. |

Al can generate. Teachers must judge.



Case 1: “Make It Easier for Him”

A Grade 6 learner is struggling with a science passage. The teacher asks Al:

“Simplify this passage for a weak student.”

Al produces a much easier version. The student completes the worksheet successfully.
Later, the teacher discovers that the child understands the scientific concept very well when
it is discussed orally. His difficulty is largely with academic English.

Ponder:

* Did Al successfully differentiate?

* What was problematic about the teacher's prompt?
* What could the teacher do instead?

Alternatives:

“Retain the scientific concepts but simplify the sentence structures.”

“Provide key vocabulary with Hindi/Marathi equivalents.”

“Create a scaffolded version, followed by the original text.”

Point: Differentiation should respond to the barrier, not lower expectations.

Al can personalise material. The teacher must diagnose what needs personalising.



Case 2: The Brilliant Al Essay
A Grade 9 student who usually writes short, hesitant responses submits an unusually sophisticated 800-word essay. The
student acknowledges using generative Al but says:
“I gave it my ideas and improved what it gave me.”
The school rule simply says: “Al-generated work is prohibited.”
What would you do?
A. Give zero
B. Accept the submission
C. Ask the student to rewrite without Al
D. Find another way of establishing what the student understands
Alternatives:
e oral conversation;
e annotated draft;
* explaining why certain arguments were chosen;
* rewriting one paragraph in class;
e applying the same argument to a new example;
* reflecting on what Al changed.

Point: The problem is no longer merely “Did Al write this?”
The better assessment question is:

“What evidence do | have of the learner's thinking?”

This case connects beautifully to your assessment work.



Case 3: The Empathetic Chatbot

A student repeatedly tells an Al chatbot:

“I am terrible at mathematics. My teacher thinks | am lazy.”

The Al responds encouragingly, explains concepts patiently and is available at midnight. The student tells the teacher:
“Al explains things better than you because it never gets irritated.”

Ponder:

So what is uniquely human about the teacher now?
Is it that “Al has no empathy.” That answer is too easy.
Instead distinguish:

Al can generate empathetic language.

A teacher can:

* notice behavioural change;

e know family/classroom context;

* recognise patterns over time;

* intervene;

e coordinate support;

e alter the learning environment;

e assume professional responsibility for what happens next.

Point:
The distinction is not simply human warmth versus machine coldness. It is relationship, context and responsibility.



Al can... A teacher can...
generate, notice hesitation,
recommend recognise effort,
predict, translate, encourage,
summarise, challenge sensitively,
simulate, build belonging,

personalise at scale understand context,
mentor, care

(Al can produce empathetic-sounding language).

Al does not know why a child has gone quiet, when correction should walit,

or when encouragement matters more than another explanation.

Al can generate. Teachers must judge.



Three distinct relationships with Al technology.

r———
OUTSOURCE

Routine work where
appropriate.

N

AUGMENT

Generate possibilities,
adaptations, examples,
feedback options.
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RETAIN

Educational judgement,
responsibility, relationships
and consequential decisions.

\ _4

Use Al as a supportive tool—not a substitute. The goal is to

sort tasks intentionally rather than default to total reliance.

Al can generate. Teachers must judge.



| Everything that requires knowing
., Why, for whom, whether, when—and .~
L with what consequence. .

The defining competency of the Al-age teacher may not be the ability
to use Al. It may be the ability to exercise judgement about its use.

Al can generate. Teachers must judge.



Automate the task.

Automate the responsibility.

Al can generate. Teachers must judge.



